Interactive Learning Strategies

Interactive learning provides an opportunity for everyone to contribute and to learn. It is:

· Rooted in speaking and listening: talking is fundamental to the process of explaining, learning and understanding

· Collaborative: pupils work and progress together

· Motivating: pupils have the opportunity for active participation

· Thought-provoking: the emphasis is on enquiry, problem-solving and extending knowledge

· Varied: appealing to and teaching a range of different learning styles.

The EXIT Model (Maureen Lewis and David Wray) provides examples of ways of working with texts to make the reading and writing process experiential and interactive, therefore raising pupils’ motivation and interest in the task. Working in this way has also been shown to increase pupils’ capacity to relate their current learning to prior knowledge and retain skills and information.

Extending Interactions with Texts: The EXIT Model

The stages in the model are not designed to be sequential, but demonstrate different ways of working with texts. 

Process stages
Possible teaching strategies


Prompt questions

Activation of prior knowledge
· Discussion.

· Brainstorming.

· Concept mapping.

· Using pictures or artefacts.

· KWL grids.

· Children’s own drawings.
What do I already know?

Establishing purposes
· Teacher modelling.

· Using pictures or artefacts.

· KWL grids.

· QUADS grids.

· Graphic prompts.
What do I (specifically) need to find out? 

What will I do with the information?

Locating information
· Teacher modelling in whole class or group guided reading sessions, using big books or group sets.

· Setting up contextualised learning situations.

· KWL grids.
Where and how will I get this information?

Adopting an appropriate strategy
· Using big books to model book structure and types of reading.

· Teacher modelling within a learning context.
How should I use this source of information to get what I need?

Interacting with the text
· Group reading.

· Shared reading.

· Reading pictures and videos.

· DARTs activities (directed activities related to text).

· Text marking (underlining, numbering, notes in margin etc.)

· Text restructuring.
What can I do to help me understand this better?

Monitoring understanding
· Teacher modelling.

· Reciprocal teaching – the teacher models how to make sense of part of a text and then invites a student to take over.
What can I do if there are parts I do not understand?

Making a record
· Teacher modelling.

· Grids/tables/frames.

· Text marking.
What should I make a note of from this information?

Evaluating information
· Teacher modelling of a ‘questioning’ read.

· Use text written from different viewpoints.

· Use text from different eras, societies.
Should I believe this information?

Assisting memory
· Working with information in several different ways.

· Revision and revisiting soon after initial learning.

· Restructuring information.
How can I help myself remember the important parts?

Communicating information
· Oral presentations e.g. drama, in role presentations, debate, assembly presentations.

· 2D & 3D presentations.

· I.T. presentations.

· Written presentations e.g. book making, writing in different genres, writing frames.
How should I let other people know about this?

There are a number of teaching strategies mentioned in the EXIT Model which may need further explanation:

Pupils often do have relevant knowledge but do not see the links in a new or different context. Using the following strategies helps pupils to make these links and to make their subconscious knowledge conscious.

KWL grid

What do we KNOW?
What do we WANT to find out?
What have we LEARNT?





QUADS grid

Question


Answer
Detail
Source






DARTs (Directed Activities Related to Text)

DARTs are group and individual activities that encourage pupils to read, reconstruct the meaning, analyse and evaluate the text with discussion, charts, diagrams etc. DARTs help pupils to recall information, develop independent thinking, build confidence when creating a written response and increase pupils’ motivation, as they are actively involved in their learning.

There are two types of DARTs, reconstruction activities, which use text modified by the teacher, and analysis activities, which use straight text.

Reconstruction Activities

Pupil task: pupils complete text or diagram, reconstructing meaning.

1. Text Completion

a) Pupils add missing words (selected words deleted from text).

b) Pupils add missing phrases (selected phrases deleted from text).

c) Pupils add missing sentences (selected sentences deleted from text).

1. Sequencing and grouping

a) Pupils arrange scrambled segments of text into a logical or time sequence (text cut into segments representing steps or events etc.).

b) Pupils group segments of text (texts cut into segments representing different categories of information).

1. Table Completion

a) Pupils fill in cells of table with pieces of text. (Teacher provides row and column headings and pieces of text).

b) Pupils devise row and column headings for a table in which the cells are already completed.

1. Diagram Completion

a) 
Pupils add labels to diagram using text as source of information.

b) 
Pupils complete an unfinished diagram by referring to text.

5.   Prediction

a) 
Pupils predict next step or stage after reading segments of text (text presented a section at a time).

b) 
Pupils write next part or end of text (text presented a section at a time).








Analysis Activities

Pupil task: pupils locate and categorise text information by marking or labelling. 

1. Text Labelling/Segmenting

Pupils label parts of text using labels provided by the teacher. Pupils break text into meaning or information units and label or annotate these segments.

2. Diagram Construction

Pupils construct a diagram to explain meaning of text, e.g. flow diagram for text describing a process, branching tree for a text describing a hierarchical classification.

3. Text Marking

Pupils locate and underline parts of a text representing certain meaning or information.

4. Table Construction

Pupils produce column and row headings for tables and write in cells using text as source of information.

(Modified from: Schools Council, Florence Davies and Terry Greene, 1984 Oliver and Boyd.)

